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ABSTRACT 



This curriculum guide is designed to help both 
English-as-a-Second-Language (ESL) and regular classroom teachers improve 
instruction for limited-English-prof icient (LEP) students in the elementary 
grades in the areas of math, science, social studies, and English language 
arts. This K-5 guide provides models for teachers who need to modify 
instruction for LEP students in their classrooms, while ensuring that all 
instruction is aligned with the North Carolina Standard Course of Study. It 
addresses two competencies goals at each grade level for each of the four 
subject areas, and at least one content task is provided to clarify the 
teacher 1 s understanding of the particular content objective. The Language 
Alert 11 section provides information regarding the vocabulary, language 
structures, and functions, while "Notes" highlights differences in cultural 
perspectives that may affect learning and provides other suggestions for 
classroom teachers. A "Language Strategies/Assessment" section is arranged 
according to the students' English language proficiency levels--novice , 
intermediate, and advanced. Most of the guide is in a chart format to 
facilitate quick teacher reference and use. A glossary and a bibliography are 
appended. (KFT) 
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A Guide to the Standard Course of Study for 
Limited English Proficient Students, Grades K-5 



Purpose and 
Organization 
of the Guide 


INTRODUCTION 

The Guide to the Standard Course of Study for Limited English 
Proficient Students, K-5 is designed to help both ESL and regular 
classroom teachers improve instruction for limited English- 
proficient students in the elementary grades in the areas of math, 
science, social studies, and English language arts. Similar guides 
focus on middle school (grades 6-8) and high school (grades 9-12). 
The goals and objectives addressed in the Guide are from the most 
recent Standard Courses of Study approved by the State Board of 
Education as of January, 2000. 

The K-5 Guide provides models for teachers who need to modify 
instruction for limited English proficient students in their classrooms 
while ensuring that all instruction is aligned with the North Carolina 
Standard Course of Study. It addresses two competency goals at 
each grade level for each of the four subject areas, and at least one 
content objective for each competency goal. A content task is 
provided to clarify the teacher’s understanding of the particular 
content objective. The Language Alert section provides teachers 
with information regarding the vocabulary, language structures and 
functions, while Notes highlights differences in cultural 
perspectives which may affect learning and provides other 
suggestions for classroom teachers. 

The Language Strategies/Assessment section is arranged according 
to the students’ English language proficiency levels: novice (low 
and high), intermediate (low and high), and advanced. These 
language strategies suggest activities that can be successful with 
learners at each proficiency level. Although the strategies are placed 
at the lowest level at which they can be utilized effectively, teachers 
may also choose to use them for instruction with more proficient 
English language learners. For additional information on English 
language proficiency levels, please see the chart at the end of this 
Introduction. 


Development 
and Distribution 


The Guides to the Standard Course of Study for Limited English 
Proficient Students were developed as part of a two-year 
collaboration involving English as a Second Language teachers, 
Limited English proficiency program coordinators, and regular 
classroom teachers. Draft copies of the Guides were sent to 400 
elementary, middle school and high school content area teachers for 
comment. The suggestions these teachers provided helped to shape 
and improve this publication. In addition, subject area consultants 
from the Division of Instructional Services reviewed the draft to 
ensure that the curriculum content was addressed appropriately and 
accurately. 
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Why should 
teachers adjust 
instruction? 



ESL and the 

Regular 

Classroom 



Modified 

Instruction 



Federal law requires that limited English proficient students be 
provided with services to support English language development 
and that they be afforded an equal educational opportunity. In 
addition, North Carolina’s state regulations require services to be 
provided to these students. 

Although classes may contain students of exactly the same age and 
maturity level, LEP and regular students have significant 
differences. Besides the obvious student differences which reflect 
the lack of English language proficiency, regular classroom teachers 
must deal with students who have interrupted schooling, and who 
may have arrived accompanied by little information on their 
educational backgrounds. All this should be taken into account 
when planning instruction. The teacher whose classroom includes 
LEP students must always take the lack of English language 
proficiency and the absence of a shared cultural background into 
account when planning instruction. He or she cannot assume that a 
math class in another country covered the same material or used 
similar instructional strategies. Planning instruction for LEP 
students requires that the teachers evaluate students’ content 
knowledge and structure lessons accordingly. 

Classroom instruction will be modified to provide students with 
“comprehensible input,” in other words, instruction that is 
meaningful to the English language learner. To help language make 
sense, a teacher may use a variety of techniques. Teachers may 
present the new material in a familiar context and may accompany 
the word, phrase or sentence with a picture, diagram, graphic 
organizer or a gesture. A dramatization may be presented, or real 
objects, or a hands-on demonstration used. Key words and phrases 
can be previewed and written on the board or a student’s desk along 
with picture definitions. The teacher will need to check for 
understanding frequently by observing the student at work and by 
asking questions. Merely asking “Do you understand?” is usually 
not productive because students often will not admit their confusion 
in order to be polite. Some students may not have sufficient 
proficiency in English to understand the question. At the same time 
a teacher needs to be sensitive to the need to control input so that the 
student is not overwhelmed and confused. For example, teachers 
will often present and use a variety of synonyms during a lesson in 
order to expand the vocabulary of non-LEP students. To do so with 
novice-level LEP students would be to create a confusing situation. 

Working in a second language requires great concentration and 
much energy. It is very hard work, especially for novice and 
intermediate low proficiency-level students. LEP students take 
much more time to complete assignments than non-LEP students 
and therefore will need shortened or modified assignments with 
more time to complete them. They will need access to bilingual 
dictionaries, personal word banks, and other reference material. 
Students will benefit from working with other students and from 
hands-on activities. 
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o 



A Guide to the Standard Course of Study for LEP Students, Grades K-5, April 2000 



2 



K-5 Classrooms 


Feedback to LEP students will differ from that to non-LEP students. 
In response to a misuse of English, teachers will need to model the 
correct language usage rather than repeatedly correct students. The 
teacher will need to focus on effective communication, rather than 
communication with complete grammatical accuracy. The evaluation 
of pieces of writing for these students, therefore, will be different 
from that for the non-LEP student. Student assignments may be 
shorter in length, and may offer a choice of questions, or an 
opportunity to provide an explanation using pictures. Tests may 
employ different scoring rubrics for the LEP student. 

Although students often receive special instruction in English 
through an ESL (English as a second language) pull-out program, 
the majority of the limited English proficient student’s instructional 
day is spent in the regular classroom. At the K-5 level this is often a 
self-contained classroom, with an elementary teacher carrying the 
major responsibility for a student’s instruction. While collaboration 
between the ESL teacher and the regular classroom teacher is 
recommended, it is often very difficult for teachers to find time on a 
scheduled basis to discuss limited English proficient students’ 
learning. Therefore, it is incumbent on regular classroom teachers to 
develop their own expertise to assure that the learning environment 
they provide in their classrooms works well for all students. The 
instructional modifications they make to help English language 
learners be more successful usually benefit the other students in the 
classroom. Moreover, when English language learners and their 
English-speaking peers work together in collaborative groups on the 
same learning objectives, they can learn from each other. 


How can 
teachers use 
this Guide? 


The sample strategies and activities that appear in the Guide cover 
only a small portion of the total curriculum. However, the Guide 
models are designed to provide guidance for teachers on effective 
ways to modify instruction for other goals and objectives in each 
content area. 

In addition to the selection of appropriate teaching strategies and 
assessment, lesson pacing is important. Limited English proficient 
students at the lower language proficiency levels often need more 
time to complete activities. Sometimes these activities may need to 
be continued over several days. 

Although they are both termed “limited English proficient,” new 
learners of English (novice level) and advanced level students have 
very different instructional requirements. The picture is further 
complicated by the fact that an individual student may be working at 
different proficiency levels in different language skills at the same 
time. For example, it is possible for a student to be functioning at a 
novice level in reading and writing and at an intermediate level in 
listening and speaking. These factors must be considered when 
designing and utilizing strategies and assessment. 
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How English 

Language 

Proficiency 

Affects 

Classroom 

Performance 



Novice 

Low 



Novice 

High 



Intermediate 

Low 



It may be helpful to look at each of the proficiency levels in turn to 
see how these students would function in the regular classroom. 
Please note that when identifying students’ proficiency levels, it 
cannot be assumed that all new arrivals are at a novice proficiency 
level. Many students arrive in schools with some exposure to 
English, whether from a formal academic setting, or through media, 
friends, or family. It is necessary to assess the English proficiency 
of each student in listening, speaking, reading, and writing in order 
to avoid confusion, frustration, and wasted time. 

Students at a novice low proficiency level have virtually no 
functional ability in listening, speaking, reading, and writing 
English. Novice low proficient students are often new arrivals. In 
addition to their inability to speak and understand English, these 
students may be dealing with the difficulty of adjusting to a different 
culture, and the loss of friends and familiar surroundings. Novice 
low students benefit from being paired with one or two same-sex 
buddies who can show them how to adjust to the school 
environment. It would be helpful, though not essential, that these 
buddies also speak the student’s language. Newly-arrived novice 
low students are typically dealing with a silent period in which they 
work to make some sense of the language and environment which 
surrounds them. The use of visuals, pantomime, and hands-on 
activities will give them ways to participate in the activities of the 
class. 

Students at a novice high proficiency level are beginning to 
understand spoken English that deals with topics that are familiar to 
them. Sentences must be simple. It is important that students at this 
level be encouraged to use the language they know without fear. 
They should be encouraged to participate, and to focus on 
communicating ideas. Teachers should model and encourage correct 
usage in a positive way. If the classroom is an accepting 
environment, language acquisition at this point grows rapidly. Still, 
much of what the student encounters will be incomprehensible and 
bewildering. Assignments need to use simple language with much 
visual support. At times, students may not be able to see that 
progress toward language proficiency is being made and may yearn 
for the familiar surroundings of their home countries, cultures, and 
languages as the frustrations of language learning and adapting to a 
new culture mount. 

Students at an intermediate low proficiency level have made great 
progress in language acquisition. They are able to understand most 
oral language pertaining to familiar topics but have difficulty with 
academic vocabulary. Their writing is basic and meets their needs 
but often contains errors. Students at an intermediate low 
proficiency level are frequently misperceived and thought to 
understand more academically complex material than they are 
capable of comprehending. They may be perceived as “holding 
back.” Their desire to fit in and not attract attention to themselves 
may cause them not to ask questions when they do not understand. 
In their heritage culture, asking questions may be considered to be a 
negative reflection upon the skill of the teacher. 
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Intermediate 

High 



Advanced 



Students at an intermediate high proficiency level are able to 
function fairly well in most everyday situations although errors and 
misunderstandings may still occur. Students may have difficulty 
reading between the lines or understanding complex sentence 
constructions. They often experience difficulties with usage, 
especially with idiomatic language. 

The advanced proficiency level student can handle most language 
situations well although the use of idioms, complex sentence 
constructions, and technical language may still present a problem. 
Students at the advanced level need help in refining their spelling 
and punctuation, as well as expanding vocabulary and use of 
sentence constructions. 



Superior 



Quality 

Instruction for 
LEP Students 



Although the superior proficiency level student is no longer limited 
English proficient, he or she may still have difficulty appreciating 
nuance or style. 

The hallmarks of quality instruction for limited English proficient 
students in the elementary grades include the following: 

• Teachers who are patient, especially during a beginner learner’s 
silent period which may last several months. During this time a 
novice student is listening and possibly responding with gestures, 
but is not yet communicating orally; 

• Classroom teachers who participate in an ongoing collaboration 
with the ESL teacher. Collaboration helps all educators share 
information on which strategies and materials can be most 
successful to students in each stage of language acquisition; 

• Teachers who have an understanding of each student’s culture; 

• Teachers who create a positive learning climate in which students 
are not afraid to make mistakes. Teachers who respond to students’ 
ideas and model the correct usage instead of highlighting students’ 
language errors; 



• Classroom instruction made as understandable as possible through 
the use of visuals, such as actual objects, photos, illustrations, 
diagrams, drawings, charts, graphs, visual organizers, gestures, 
and highlighters; 

• Teachers who adjust their use of English to eliminate complex 
sentences, multiple synonyms, pronouns with unclear referents, and 
who use the active rather than the passive voice; 

• Teachers who give shorter assignments, simplify vocabulary, 
eliminate unnecessary details, provide additional time, and adapt 
scoring rubrics for classroom use; and 

• Frequent use of hands-on activities, cooperative learning groups, 
and study buddies. 
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The Road Ahead It is hoped that teachers will find these Guides helpful and will use 

them to develop additional strategies to enable all students to be 
successful. As teachers examine the strategies, it will become 
apparent that these same strategies can be applied to similar 
situations that have not been included in the Guide. For further 
assistance, classroom teachers should contact their school’s ESL 
teacher or the school system LEP coordinator. In every case, LEP 
students are best served when regular classroom teachers and ESL 
teachers collaborate. 
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English 

Proficiency 

Level 


Novice Low 


Novice High 


Intermediate Low 


Listening 


No functional ability in 
understanding spoken 
English 


Understands simple questions 
and statements on familiar 
topics if spoken very slowly 
and distinctly; often requires 
restatement in graphic terms. 


Understands most questions, 
statements, and conversations 
on familiar topics spoken 
distinctly at normal speed; 
requires occasional restatement 


Speaking 


No functional ability in 
speaking English 


Able to satisfy routine daily 
speaking needs. Can ask and 
answer questions on very 
familiar topics. Speaking 
vocabulary is inadequate to 
express anything but the most 
elementary needs. Should be 
able to follow simple 
classroom directions. 


Can handle with confidence but 
not facility most daily speaking 
situations. Can handle limited 
scholastic language 
requirements; will need help for 
most tasks. Limited vocabulary 
often reduces the students to 
verbal groping or momentary 
silence. 


Reading 


No functional ability in 
reading English 


Reads and understands simple 
narrative and descriptive text 
Vocabulary for comprehension 
is limited to simple elementary 
needs such as names, addresses, 
dates, short informative signs 
(ex. street signs, no smoking, 
exit). Material understood rarely 
exceeds a single phrase and 
comprehension requires 
rereading and checking. Can 
recognize all letters in the 
alphabet. Detail is overlooked 
or misunderstood. 


Sufficient comprehension to 
understand simple material. 

Can read messages, greetings, 
popular advertising, letters and 
invitation. Can guess at 
unfamiliar vocabulary if highly 
contextualized. Understands 
short discourse on familiar 
topics. Misinterpretation still 
occurs with more complex 
material. May have to read 
material several times. 


Writing 


No functional ability in 
writing English 


Able to copy isolated words or 
short phrases. Can write 
simple, memorized material 
with frequent misspellings and 
inaccuracies. 


Sufficient control of writing 
system to meet some survival 
needs. Able to compose short 
paragraphs or take simple notes 
on very familiar topics 
grounded in personal 
experience. Evidence of good 
control of basic sentence 
construction and inflections 
such as subject/verb agreement; 
and straightforward syntactic 
constructions in present, past, 
and future time though errors 
occasionally occur. 
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English 

Proficiency 

Level 


Intermediate 

High 


Advanced 


Superior 


Listening 


Understands most 
informal questions, 
statements, and conver 
sation at normal speed; 
comprehends lectures on 
familiar subjects with 
some difficulty. 


Understands most conversation 
and most lectures on familiar 
subjects at normal speed. 


Understands academic topical 
conversation and most lectures 
with no difficulty. 


Speaking 


Participates effectively, . 
sometimes hesitatingly, 
in social and academic 
conversations; makes 
occasional errors in 
idiom and structure, 
often obscuring 
meaning. 


Able to speak the language in 
most situations. 
Comprehension is quite 
complete for a normal rate of 
speech. Makes occasional errors 
in idiom and structure 
obscuring meaning. 


Able to use the language 
fluently on all levels normal to 
school-related needs. Can 
understand and participate in 
almost any conversation with 
the range of experience with a 
high degree of fluency. 


Reading 


Able to read simple 
printed material within 
a familiar context. Can 
read uncomplicated 
prose on familiar 
subjects in frequently 
used sentence patterns, 
some 

misunderstandings. 
Able to read the facts 
but cannot draw 
inferences. 


Sufficient comprehension to 
understand most factual 
information in non-technical 
prose as well as some 
discussions on current topics 
related to special interests. Able 
to read for information and 
description, to follow a 
sequence of events, and to react 
to that information. Able to 
separate main ideas from lesser 
ones and to use that division to 
advance understanding. Can 
locate and interpret main ideas 
and details in material written . 
for the general public. 


Able to read at a normal rate of 
speed standard newspaper items 
addressed to the general reader, 
routine correspondence reports 
and technical material in a field 
of interest. Can gain new 
knowledge from material on 
unfamiliar topics in areas of a 
general nature. Can interpret 
hypotheses, supported 
opinions, and conjectures. Able 
to “read between the lines.” 
May be unable to appreciate 
nuance or style. 


Writing 


Sufficient control of 
writing system to meet 
most survival needs. 
Can take notes in some 
detail on familiar topics 
and respond to personal 
questions using 
elementary vocabulary 
and common structures. 
Can express fairly 
accurately present and 
future time. Can 
produce some past verb 
forms, but not always 
accurately or with 
correct usage. 


Can write simple social 
correspondence, take notes, 
write summaries, and describe 
with factual topics. Still makes 
common errors in spelling and 
punctuation, but shows some 
control of the most common 
conventions. Able to join 
sentences in limited discourse, 
but has difficulty in producing 
complex sentences. Paragraphs 
are reasonably unified and 
coherent. 

13 


Able to use the written 
language effectively in most 
exchanges. Can write short 
papers and express statements 
of position, points of view and 
arguments. Good control of 
structure, spelling, and 
vocabulary. Can use complex 
and compound sentence 
structures to express ideas 
clearly and coherently. Still has 
problem tailoring writing to a 
variety of audiences and styles. 
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GLOSSARY 



Advance organizer: a device that activates relevant background knowledge in order to 
facilitate the learning and retention of new material. 

BICS, Basic Interpersonal Communication Skills: the skills involved in 
everyday, non-academic communication. 

Bilingual: proficient in two languages. 

Brainstorm: a thinking skills strategy in which a two or more people generate and list 
ideas about a particular subject without stopping to examine the merit of each thought. 
After the list is completed, the ideas are discussed and evaluated. 

CALP, Cognitive Academic Language Proficiency: the level of language 
proficiency needed to succeed in an academic classroom, 

Cloze procedure; Cloze test: a reading comprehension activity in which students infer 
the missing words in a reading passage. When preparing a cloze activity, words are omitted 
at set intervals, such as every 5th or 7th word, etc. A word bank may or may not be 
provided; synonyms for the omitted words may or may not be accepted. 

Clue vocabulary: words which help guide a learner to clearer understanding word 
problems and other text. Some examples are less, in all, difference, together, same as. 

Comprehensible input: language that is presented to a new language learner in a way 
that is meaningful to that learner. Input may be made more comprehensible through the use 
of visual and context cues, short sentences, avoidance of idiomatic language, etc. 

Content task: a task having to do with a specific subject area such as social studies, 
science, etc. 

Context clues: cues in the environment which help to clarify meaning and support 
comprehension. 

Controlled high-frequency: when a written passage or activity which has been 
developed to feature vocabulary which is most frequently found in the language in order to 
increase the benefit to English language learners. 

Culture: the pattern of life of a people, which includes attitudes, customs, traditions, 
artifacts, behaviors, perceptions, etc. 

Diorama: a three-dimensional representation of an actual event or scene from a book or 
story. 

Economic circle: the relationship between the producers of goods or services and the 
consumers of those goods or services, which may be shown in a diagram. 

ESL: English as a second language 

Flow map; multi-flow map: two types of graphic organizers. A flow map is used to 
present sequencing; multi-flow maps are used to represent cause and effect. 
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Function, as in language function: the purposes that language serves in oral or 
written communication. 

Graphic organizer: one of many types of diagrams originally developed in thinking 
skills programs which can help student understand, organize, and retain content 
information. 

High frequency words: the words in a particular language which are found most often 
in non-technical writing. 

Idiomatic language: language whose meaning is different from the literal meanings of 
the words that make up the phrase. 

Information gap: an oral language pair activity in which one student has a picture, map, 
or object which he describes as accurately as possible to a partner who cannot see it. 

K-W-L: a device used to help students read more meaningfully. In the first column (What 
I know) students record what they already know about a topic; in the second column (What 
I want to know) they record what they want to know as they read. In the third column 
(What I have learned) they list what they have learned. 

Key vocabulary: the vocabulary which is essential to understanding a piece of writing. 

Language acquisition: when language is learned through interaction with the 
environment, rather than being taught directly. 

Language experience activity: a method of promoting literacy in which students 
experience a classroom activity, then dictate sentences in sequence describing the activity to 
the teacher who writes them on chart paper. Follow-up activities may include re-reading 
and vocabulary extension experiences. 

Jigsaw activity: a language activity in which a pair of students are given two different 
descriptions, diagrams, or pictures of the same situation and must ask and answer 
questions in order to resolve questions about the situation.. 

LEP: Limited English proficient, see below. 

Limited English proficient: a student whose first or primary language is a language 
other than English, and whose English language ability is below a superior level in 
listening, speaking, reading, or writing. 

Manipulatives: things which can be handled, especially concrete objects brought into a 
classroom to facilitate learning. 

Novice: a beginner, regardless of the individual’s age. 

Order of modifiers: the typical order of adjectives used in a language. In English the 
usual order is number, condition, size, color, e.g .,five pretty little yellow ducks. 

Personal dictionary: an individual dictionary of vocabulary words and their 
corresponding pictures, synonyms, or definitions which are important to an individual 
learner. The personal dictionary is used by a language learner in writing activities and may 
be expanded over time to include new entries which reflect a student’s changing interests 
and expanding language proficiency. 
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Personal vocabulary: a list of vocabulary words which are selected by an individual 
learner and which reflect his or her interests, hobbies, etc. See personal dictionary. 

Phonemic pattern: a pattern of speech sounds. 

Picture questionnaire: a questionnaire used by a non-literate student which has pictures 
in place of words, allowing the learner to record classmates’ responses to questions. 

Polyhedron; polyhedra: a solid formed by plane figures. 

Pre-writing notetaking: an activity in which ideas or pieces of information are recorded 
before the composing process is begun. 

Proficiency: the ability to do something. 

Pull-out: an organizational model in which students leave the regular classroom during 
the school day in order to work with a special teacher alone or in a small group, such as in 
an ESL pull-out class. 

Referent: something that is referred to. A pronoun referent is the noun which could be 
used in place of the pronoun. 

Role-play: to play the part of someone, such as a clerk in a store, in order to practice the 
use of authentic language and appropriate behavior. 

Rubrics: a set of scoring guidelines used to evaluate student work. 

Scaffolding: providing contextual support during instruction to clarify meaning. 
Scaffolding may involve the use of pictures, diagrams, lists, charts, tables, graphs, etc. 

Scan: to glance at in order to form an impression about what something contains. 

Silent period: a period of time lasting from several weeks to several months when 
children who do not speak English may stop talking in school. 

Skim: to read quickly without regard to detail. 

Sound-letter correspondence: the relationship between a phoneme and its 
corresponding grapheme. 

SQ3R: a reading comprehension strategy which involves surveying, asking questions to 
be answered by the reading, then reading, reciting the important points, and reviewing. 

Tangram: a square which has been cut into five triangles, a square, and a rhomboid, and 
which may be rearranged to form many different figures. 

T-chart: a reading or listening comprehension activity in which a student puts a large “T” 
on a page and write main ideas to the left of the vertical line and corresponding details on 
the right. 

Total physical response: a method which uses physical actions, often in a game-like 
setting, to develop language skills in second language learners. 
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Venn diagram: a graphic organizer showing how two people, places, or concepts are 
alike and different. 

Visual timeline: a timeline which uses pictures to depict events. 

Word bank; word chart: a collection of words made available to assist students who 
are working on a writing or cloze activity. 
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